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There is a strong case to be made for mainstreaming

older people into regular classes and schools rather than segregating
them in special, separate groups on the basis of age. Many older
Americans are in need of elementary-secondary level training in order
to become functionally literate. Similarly, the continually changing
nature of work has forced many middle-aged and older adults to seek
vocational training or retraining. The decline in enrollment and
financial problems currently being faced by institutions at all
educational levels make the mainstreaming of adults into regular
classrooms not only feasible but economically advantageous. While it
is true that education has traditionally meant education of the
young, America has manifested a historical trend toward all-inclusive
education. Many of the traditional assumptions underlying American
education would tend to support the mainstreaming of older adults
into regular classrooms. Included amoung these are the notions of
education as preparation, education as continuous growth, and
education as an end. What is needed now is an age-inclusive system of
education in which schooling would no longer be viewed as preparation
of youth but rather as a lifelong process. (MN)
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Introduction

What is the worst discrimination in America? Against blacks? Against
Hispanics? Against women? Against gays? No way. The worst discrimi-
nation in America is against old people.

—Andrew M. Greeley!

The stereotype of old age as a time of passivity, incapacity, and in-
activity is being challenged in the United States. Many people are dis-
covering that living longer docs not lead to loss of interest in or need for
work, love, sex, civic participation, artistic expression, physical
activity, and mental activity. Although many older people still live
within the stereotype of old age, many others demand acceptance into
the mainstream of life as persons with needs common to people of all
chronological ages.

The mainstream of life includes the mainstream of education,
which includes whatever is offered in clementary and secondary
schools, collezes and universities, and business and industrial training
schools, mainsfream education means formal, credential-giving
schooling as distinguished from informal or personal education. The
term mainsirearning cominonly refers to the field of special education
and integrating children with handicaps into regular classes and
schools rather than segregating them in special, separate classes and
schools. 1 am making a case for mainstreaming older people into ®
regular classes and schools rather than segregating them in special,
separatc groups on the basis of age. As I shall use the term mainstream
education, it refers hoth to mainstreaming into regular classes and
schools and into the main educational institutions of our society.

I shall use the term older people rather than such terms as theaged,
the elderly, and senior citizensor seniors because these latter terms have
negative and often patronzing connotations. At what age do people
become “older people™? Society tends to view persons between ages 50
«nd 60 as older people, and inany in thisage bracket view themselves as
oldcr people as they begin to think about rcurcT)em atage 65, Todaya
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distinction is sometimes made hetween the young-old—those between
about 50 or 55 and 70 or 75—and the old-old—those over 70 or 75. 1
suspect thedistinction is being made primarily by those between 50 and
16. I prefer not 1o make that distinction but rather shall use the term
older peaple to refer 10 all people near, at, or beyond the inidcentury
point in life,

The general problem I am conterned with is ageism, which has
been defined as follows:

Agersm is any attimde, action, or inscitarional sirnctire which sub-.
urdinates a person or group because of age or any assignment of roles in
socieny on the hasis of age. Ageasin is nsually practiced aganst older
peaple, butit isalso pracriced agains: younger people, Ageisni can be -
dividual, athunal, or imstinnional and it can be intemional or unin-
tentional.?

“The spedfic problem [ wish to address in this fasiback is the ex:
dusion of older people from nech of mainstream schooling, espe-
dally at elementary and secondary levels. Schooling in our sodiety is
still viewed as only or mainly for daldren and youth, While many
people support and promote the coneept of lifelong learning, they do
not scCntach, of any, of this learning for older people as taking place in
A formal cducatiomal setting along with younger people. For many
adult cducators, lifelong learning as it applies 1o older people is and
should b manly se I directed learmng or learning in informal groups
i Churches ar synagogues, sentor citizens” centers, and similar organi-
ations outside maimsucam  edicational  institwtions, 1f induded
within regular school and college programs, older adults are to be of-
fered mostly infumal, nonctedential types of learning experiences,

Perhaps as a consequence, much education offered older people
tends to be of a pasaive natare, not requiring hard thought and home-
work —a khind of hugli dass antertamment suitable for passing the time
until death, Although the doors of formal, aedential-giving istit
tons are uot dosed o alder people who are highly motivated,
cducatons and people gencratly —including many older people them
schves—do not sec fonmal schooling as a right of elder people, nor do
they sec formal education of older people as a major responsibiluy of
schools and colleges.
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A conceptof formal education that excludes older people may have
been justifiable in 1900 when persons over 50 or 60 represented a very
small percentage of the U.S. poptlation, but so narrow a concept of
education seems buth madequate and unjust today when the number of
older people is growing so rapidly. In 1900 there were only 1.9 million
Americans aged 60 and older, and the average life expectancy at birth
was 17. Today there are $4 nullion older Americans, with the average
life span for men almost 70, for women 77. According to recent medical
reports, the average life span in the United States may reach 85 in the
not 1o distant future. It is estitnated that every day more than 4,000
Americans reach age 65. Clearly, these stanistics tetl us thatolder people
are becoming a major population group in our society. Their needs
cannot be ignored, and, as the next chapter will show , not the least of
their needs is education,
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Educational Needs of Older People

A woman of 74 came to (Dr. Martin A.) Berezin's office recently and
said, b would like to be psychoanalyzed.”
He looked at her thoughtfully, as though to ask why anyone over 70
would suan psychoanalysis.
She said, in explanation to his unasked question, *Doctor, all T have
left is my future,” .
=Lucy Freeman?®

Dcspilc the rapidly growing number of older people in our society
with many years of life ahead of them, educators, the government, and
prople generally show relatively little concern about the education of
older people, especdially the formal education of older people at all
levels—clementary, secondary, and college-university.

Elementary-Secondary Level
Most of us would agree that the major purpose of elementary and
‘ secondary schools is o give children and youth the basic skills and
Anowledge they need to become self fulfilling and contributing mem-
bers of suciety as workers, citizens, family members, and parents, While
; we may deplore the fact that many young people leave school without
| adequate skills and knowledge, it is generally accepted that the edu-
cation of children and youth is the primary respousibility of the
schools.

If we agree that basic skills and knowledge are necessary for young
people if they are to have full lives and contribute to society, then
should not a basic education also be necessary for older people? Many

O
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older people have not had the opportunity to acquire a formal educa-
tion. Many immigrants have never attended schools in this country.
Many people born in this country attended schools for too short atime
to learn very much or attended schools that were inadequate. Whatever
the reason, according to the U.S. Census Bureau I.4 million Americans
are illiterate. They cannot read or write at all. Within the last century,
the illiteracy rate for the entire U.S, population has fallen from 20% to
1%, but the illiteracy rate of older people remains extremely high. Itis
estimated that 30% of Americans over 65, about 7 million people, areil-
literate. In addition to the number of total illiterates in our society,
growing nnmbers of people are functionally illiterate—they do not
have adequate knowledge and skills to carry out the tasks of daily suc-
cessful living. Estimates of the number of Americans over the age of 18
who are functionally illiterate range from 23 o 64 million.

In the carly part of this century, schools sersed many illiterate and
poorly educated adults, particularly immigrants, inour big cities. But
adult classes vunally dsappeared i the depression years of the 1930s.
Education of adults was considered a luxury schools could not afford.
Throughout the country today, elementary schools, with a few excep-
tuns, asswine no o1 very winor responsinlity for the formal education
of adults. Yet the wdea that schoolsshould serve older as well asyounger
peuple has had recent suppott from the lnghestlevel. Durmg the pres:
dendy of Jimmy Carter, an adnunistration official said, “We want to
look o the schools as family-service centers, serving the elderly and
adults as well as children, '™

It might be argied that the tinie 1s not night for advacating the in
dusion “of aduits i clementary secondary programs because the
sthouls alrcady have tou many problems without money or Lleas to
solve them. On the other hand, the tune wounld seem to be preasely
nghe because school enrolliments aie dedining and many schools are
bemng dosed. If there were sufficent support for adult dlasses, there
would be room for adalts i many ddemantary and secondary schools,

College-University Level
Colleges m the United States are entering a period of severe finan-

le cuthatks and compention for students, The immediate problen s
ERIC 1
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money. The long-term problem is the declining birthrate of the 1960s.
Birthrate statistics tell us that the supply of potential freshmen will not
drop in absolute munbers until the mid-1980s. The dectining enroll-
ment of young people, however, has been balanced 1o some extent by
the increasing enrollment of older students. One-third of all college
students are now older than the traditiona} 18- 10 22-ycar-olds. These
older students are mainly in their late 20s and their 30s. People over 55
made up only 9.5% of older college students in 1975,

Today it is still considered newsworthy when persons over 50 or 60
pursue diplomas or degrees. For example, the Chicago Weekly Review
(28 July 1979) reports that “Mary McGowan, 79, received her G.E.D.
(high-schcol equivalency) certification along with 100 other adults....
She plans toenroll in a college program.” A New York Times (11 Sep-
tember 1977) artide reports that Barry Gersh entered Harvard Univer-
sity as a freshman at theage of 63. Gersh, like many older people, found
that the doors of higher educaw.on are not as onen to older people asto
younger people, He says that he had to “bother™ the Harvard admis-
stons office untilthey agreed to let hini in. Frances Purcie, 52, sned the
Unnersity of Utah for denying her admission, charging that openings
 the graduate school were reserved for younger students. A brief cited
a federal court ruling that discrimination agair,.* older peopleviolated
the U.S. Constitution.* James . Pertrie, at first accepted into a Mer-
chant Marme traning program at a Texas college on the basis of test
scores and general qualifications, was rejected when it was discovered
that he was 71. Since he already had a bachelor’sdegree inacronautical
engineering, he said he could complete the Merchant Marine training
m three years and go on acuve duty. He pointed out that many Mer-
chant Marme officers are in thewr 70s. Petrie plans to sue togethack his
right to the educanon he wants and needs and for which he is well
qualified.*

« Itcan no longer be argued that older people are not able to benefit

« from lgher education, Much past researeh on older peopls was based

on disabled and mstitutionalized older people, who make up only

about 1% of those vy er 65, Such research has often been used to support

the raditional view of vlder people as sickly, senile, and sexless. T'oday

Q a growing body of research mdicates that aging does not necessarily
ERIC T
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bring about ill health and limited intellectnal ability. Furthermore,
recent research suggests that most older people would stay physically
and mentally healthier it they were notencouraged or forced into retire-
nent and out of the mainstream of life.

Another argument that is sometimes used to justify exclusion of
older people from formal education is that the main purpose of educa-
tion is vocational preparation and youth is the proper time for such
preparation. In today’s society people camot be prepared in their
youth for lifetime work. The nature of work is constantly changing,
and the future of many types of work is uncertain, Middle-aged and
older adults need to be able to-return to school for vocational training
or retraining—and increasing numbers are doing just that.

Another reason somnetimes given for excluding older people from
foninal education is that the young and the old cannot lemrn well to-
gether in the saine cdasses. The growing numbers of older people in
regular college classes, however, are chatlenging the idea that students
must be segregated by age w order to learn well. Age-integrated educa-
ton would seein to serve the interests of both young and old. Older
people need to know what younger people are thinking. Younger
people can learn fromolder people, who have Inved through the history
that younger pruple can only read about or see and hear in audinvisuai
media. Older people can bring to classrooms a wealth of experiences,
high motivation, and a senousness of purpose, Some of them niay have
physical disabiliies and slower memones, but these disabilities can be
accommodated for older people just as they are for younger handi-
capped students, People of all ages—as well as of bodh sexes and of
many racial and ethoie background., ~need to think and 1alk together,
not ouly about the past but about the future,

Perhaps the most compelling reasons for indluding older people
wathin mamstream forinal education are e be found in our nation’s
history and democratic traditions. In the next chapters I shall review
the histonical trend toward induding all groups of people within
manstream education and discuss the democratic ideals that suppart
universal, age-inclusive education.

[Arut o rovsaay enc 1



The Historical Trend Toward
All-inclusive Education

—John Dewey?

In the course of their historical development, schools in the United
States have become progressively more inclusive. Step by step,
American educational institutions have apened their doors to the poor
as well as the prosperous, to females as well as males, to racial and
ethinic minorities as well as the white majority, and to the handicapped
as well as the nonhandicapped. The trend in American education has
been toward all-inclusive, universal education. Nevertheless, as
pointed out earlier, generally formal education has been viewed as pri-
marily or solely {or children and youth. Attendance in school was made
compulsory as a way of insuring that all children receive theeducation
thought necessary for the public welfare in a democracy. Thus thedea
of universal education for children and youth has become widely ac-
cepted.

I am arguing that the concept of universal education should be
expanded to include older people of all ages. I do not mean :hat adults
should be compeiled to attend school. (Soine would even argue that
compulsory attendance is no longer a desirable or realistic goal for
young people.) My argument is that formal education at all levels
should be as available to adults, inclnding those over 50, as itis tochil-
dren and youth. At least at the college level, and perhaps also at the
secondary level, younger and older students should attend the same
classes, and all educational institutions, including elementary schools,

Qshould assume responstbility for the education of adults as well as chil-
ERIC 13 w
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dren and yonth, The time has come for general support of the concept
} of formal education as a lifelong experience, with people moving in
| and out of educational institutions many times in their lifetimes de-
pending on their needs and interests.

Such age-integrated universal education is consistent witls the liis-
torical development of mainstream hooling in the United States—
schooling that was at first limited to white, well-to-do males and that
was expanded gradually over the years to include all groups the public
was [inally convinced needed and justly deserved formal education. the
poor, females, blacks and otlier ethnic gronps, and the handicapped.,

Traditional Reasons for Excluding Groups

It has taken a long time for all of these groups to be included within
mainstream education. They were all excluded from schooling in the
pastfox about the same reasons, and these reasons are used today, either
openly or implicitly, to exclude older people. Since these reasons were
ultimately rejected in the case of other groups, I maintain that these
samme reasous shounld and will be rejected in the case of older adults,
What are these reasons?

They are mentally mfenior, A conunon argument used in the past to
jusufy the exchsion of certain groups from formal education, espe-
dially nigoroas mtellectnal educanon, was that the groups were men-
tally inferior, Women, for example, were considered mentally inferior
at many times in the past, Evere that chamipion of democracy Thontas
Jefferson held that women are unfit m brams and character for inder-
taking serious study,

Like women, older people have traditionally been regarded as men-
tally inferior. Older people have been stereotyped as persons with de-
teriorating mental fune tons —persons who no longer beloug in the
mainstream of sthool, office, and factory, Women have broken away
from the stercotype of mental inferniority and are inereasingly joining
the mainstreamn of hife m all areas. Whale a few still doubt the mental
ability of women, many —induding some older people themselves—
still seem to doubt the learning capacity of those over 50 or 60 or 70. Yet
the evrdence s ddaan thatmental detertoration 1s by nomeans mesitable
as one grows older,

Q s
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Like women, blacks have been stereotyped in history as inentally
inferior and unsuited for higher academc learning. The traditional
picture of thedull watted black 1s not very different from the raditional
picture of the dull-witted old man or old woman of any color.

Even in the case of people with genuinely limited mental ability,
there is no justification for excluding them from education. We have
now generally accepted the premuse that lugh academic ability is not
necessary in order to benefit from formal education. The mentally
handicapped have won ther place in mainstream education—or at
least their right to such a place. Older people of all abilities can also
claim their place in the mainstream.

They do not need formal education. Another historical reason for
excluding certain groups from schooling was that formal education
wis nappropriate to their station or role in life, It has been said of the
poor, females, blacks, the mentally and physically handicapped, and
older people that they do not need much if any formal education since
it 1s inappropriate to their time of life or role in life. Gradnally all of
these groups—except older people=have won their right to pursue
education and jobs in the mainstream. The attitude persists, however,
that stnce the fiture of older people is limited, they should not engage
m fonnal education demanding rigor and leading to diplomas or
degrees or jobs. Since one of four persons aged 63 today can expect to
live mto his or her 80s, 1t1s my conviction that all older people shonld
have the opporiunaty to pursue an education for whatever future goals
they desire. Few wonld deny a terminally-1ll young person the right
and encouragement to finish work, or even start work, for a diplomaor
degree. Why should we deny an older person the same right and en-
couragement?

They should have a separate, speaial education. In the past, educa-
tion was justified for some groups so long as it was a special kind of
education m separate schools or dassrooms away from theeducational
mainstream, Likewise, older people have been offered special, separate
programs designated for “semors.” Some older people (as well as some
women, raaal minonues, and handicanped persons) do need to have
separate and spedial education seme of e time in order togain the self
confrlence and shalls denied them by past discrimination. The direc-
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tion for the future, however, should be toward mainstream schooling
for older people in age integrated groups. The argument that women,
blacks, and handicapped people should have special, separate school-
ing has been demolished in the course of history. It is now time to
demolish the argument thatall or even most older people need spedial,
separate education.

They are unpleasant to look at and to be with. This argument for
excluding groups from mainstream education may not be openly ex-
pressed these days, but the anitun’. persists, particularly in the case of
the handicapped. Older people are often grouped with the handi-
capped. Governmental regulations frequently refer to the “elderly and
handicapped™ as if the two groups were interchangeable, Some older
people clearly are handicapped, bud most are not, except in the sense
that society handicaps them by its attitudes and treatment. Grouping
older people and handicapped people together does an injustice to
both groups, reinforcing the stereotype that older prople are handi-
capped and suggesting that the handicapped of all ages fit the
stereotype of old age.

Younger people may sometimes object to older people because of
their appearance and habits. Perhaps younger people are uneasy about
being reminded that they are aging and will be older people them-
selves some day. In a society that makes a cult of youth, it may be un-
scttling to look at wrinkled fac es, bent backs, and arthritic hands. On
the other hand, many older people do not fit the physical stereotype of
old age. Inany case, older peopleas well as handicapped people of any
age cannot justly be demed the right to mainstream education because
of physical appearance.

To summarize, some of the mam reasons used in the past toexe lude
females, blacks. the handicapped, and other groups from mainstream
education apply also to older people. The law of the land has granted
these once-excluded groups access to mainstream education at all
levels, Itis novw. ume for older people to be granted all mainstream edu-
cational opportuniues at all levels. As will be shown in the next chap-
ter, this country's ideals support mainstrcam education for older

people.



. Ideals Supporting Mainstream Education
for Older People

Two of the American ideals which go back tocolonial days. .. arethe
concepts of indinidual worth and unersat educational opportunity.
—~Rober! E. Polter®

Edumtion in the past and into the present has commonly meant
education of the young. The traditional assumptions behind {ormal
education of the young, however, point to the need today fora new view
of formal education as lifelong. What are these assumptions? And how
do they apply to older people?

Education as Preparation __ -

One of the main assumptions is that cducation is preparation for
life. The current concern about mastering basic skillsreflects this view
of education as providing at least minimal preparation for life. The
view of education as preparation is also reflected in the advice parents
and educators generally give young people. “'Stay in school. It will pay
off.”” The commeon view of education solely as preparation for life may
be in conflict with the view that education should be lifelong if onein-
cludes formal education within the fold of lifelong education. We
think of preparation in relation to a future, presumably a rather long
1fumw. Thus education as preparition would appear to be primarily

©
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for children and youth. They have a future, old people do not. Or do
they?

Do 65-year-olds have o futuie in society? Certainly they do in the
United States, Increasing numbers of them will live in good health for
at least another 20 years, Many of them may ueed educational prepara-
tion for new jobs. Many thousands who lack functional literacy will
surely need educational preparation for future living as citizens and
wurhers. Cannot the concept of edication as preparation for fute life
apply twolder people as well asto younger people? The only argument
for denying preparatory fornual education to older people seemns to be
that their future is shorter than thatof ysuth, They probably will have
ashorter time in which t contribute to life and to enjoy life. But is a
future of 20 or 30 years—or even 10 or 5 years—too short a time in which
tu enjoy hife and to contribute to life? Wourld we deny education to a
young person with only a few years to live? It would seern tome unjust
in erther case to deny education as preparation for a fumrc. however
shurt. But some mamtan that education should noteven l)clhom,hlof
as preparation for futwe life.

Education as Continuous Growth

Philusopher-educator John Dewey is perhaps the most famous
Ameran critnie of the wdea of education as preparation for life, In
Democracy and Education he wrote:

What ts to be prepared for s, of coutse, the responsibilities and privi-
leges of adult hife, Chaldren are not regarded as social inermbers in fulland
regular standing. They are looked upon as candidates, they are placedon
the wattung hst. The conception is only carried a livtle farther when the
Ife of adults 1s considered as nothasing meaning on its own accoum, but
as a preparatory probation for “another life,”*

Instead of education as preparation, Dewey viewed education as
grow th leadimg to more growth, a process, notan end. Although he saw
education as much broader thanschooling, hedid view —and discuss —
schooling as a part of the education of young people. Since there were
not great numbers of those over 50 when Democracy and Education
was published in 19186, perhaps Dewey did not feel the need to deal with
the suibject of schiooling for older people. But in alater book, Problems

O
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of Men, published in 1946 and repnblished as Philosophy of Education
in 1975, he wrote:

I may say that our present system is highly defective ir: oppormnities
for directed continuation of education. It is no disparagement of present
efforts in “adult education” to say that the continued education of those
who have left school should long ugo have been made a paramount
interest of public education,!?

Althongh it is not clear that “public education® means “public
schooling," it is clear that Dewey's concept of education as continuons
growth rather than as preparation for life applies to people of all
chronological ages. N

Education as an End

Many other educators have objected to the view of education as
preparation for life, partinlarly vocationa’, preparation, for a differ-
ent reason they see education as an end in “tself rather than as a ineans
to some utilitarian end such as employment. Education as an end,
edncation as continmous growth, edncation as preparation—all of
these views, in my opinion, justify the formal education of older
people Older people need preparatory education—for high school or
college, for jobs, for citizenship, for family living, for leisnre time.
Older people need to continne to grow intellectmally, Whethier one
views cdncation as a means or asan end, it shounld be available to older
people as well as yonnger people, Mainstream formal education is not
only appropriate butarightaccording to a second major philosophical
assmmption nnderlying edncation in the United States. Everyone
shonld have an e¢qual opportunity to be edncated.

Equal Opportunity

However diffienltit may be w define “eqnal”™ and however impos-
sible it may be tomake educational upportnrities genuinely equal, this
conntry's historic commitment to equal edncational opportumty
wonld seem to require at least that the doors of formal education at all
levels be fnlly open to members of all gronps in our sodiety, incdnding
the growing numbers of older people.

The federal government has foninally recogmized the right of older
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people to education in the Lifelong Learning Act of 1976, the first
federal statute dealing specifically with the education of older people.
It hardly scems litely that lifelong education, which remained un-
funded under the administration of fofiner President Carter, will be
funded under President Reagan. For possible future implementation,
however, the Lifelong Learning Act does offer a statement of federal
support for the idea that **American society should have as a goal the
availability of appropriate opportunines for lifelong learning for all
its atizens withoutregard to restrictions of previons education or train-
1ng, sex, age, handicapping condition, social or ethnic backgrour.d, or
economic circurnstance.”!!

Some may argue that older people have already had their equal op-
portunity to education in their youth, but many older people in this
country have had no formal education atall, or very little. The number
of total illiterates (espeaally among older people) and of hmctional il-
literates (among younger and older adults)in the United States testifies
to lack of adequate educational opportunity in the past.

I'here 1s legal precedent for providing educational opportunities
for adulis who were denied public education as children. In the case of
Lebanks v. Spears, the court dealt with the issue of whether persons
harmed by a previous dental of their right to education had aright to
compensatory education. The court ordered that education and train-
ing opportuanties be made available to mentally retarded persons over
the age of 21 who were not given such opportunities when they were
children. This case suggests that successful legal action might be taken
to provide education and vocational training for any adults, whatever
their age, who had ne education—or very little or inadequate
education —as children, and who can be shown to have been harined by
the lack of equal opportunity to education.

Some might argue that equal opportunity to education means only
preparatory education for future life and that older people have no
need for such preparatory education. I have already answered that
argument by pointing oat that many older people need preparation for
jobs and other life activities as much as do younger people. Further-
more, if education is viewed as an end in itself or as a process of con-
tinuing growth, there would be no justification for excluding older
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people of all ages from all {evels of formal education, unless one denies
the worth of older people or their ability to grow intellectually.

Justice and Human Dignity

Another assumption underlying American education is that every-
one should be reated as a person of dignity and worth. From all points
of view, it would scein a matter of sinple justice to extend equal edu-
cational access to all mainstream educational institutions and services
to all older people.

No theory of justice, it scems to me, can deny equal educational op-
poriunity to older people “T'hose who view older people asof less value
than younger people because they have fewer years left to live are either
openly or implicitly basing their view on instrumental value, It 1s very
difficult, if not impossible, to measure the instruinental value of
a person of any age over any period of time. Is the contribution that
a person might make 1o society between the ages of 65 and 75 likely
to be lessvaluable than the contribution of a person between the ages of
20 and 30, or 30and 10, or 10.and 50? Is a person’s value to be measured
by his or her contribution to the gross national product? Who can de-
termine whether a younger person makes a greater contribution than
an older person, even someone well beyond the age of 502 Ave people to
be valued, like things, by their utility? Are people to be regarded as
means to ends?

\ccording to philosopher inmanuel Kant, “"We value other people
because they are other “The proper, sane.and rational way to view themn

is as ends in themselves, not as means to any ends of ours, however
exalted ™2 Kant saw people—people of all chronological ages—as
having. not usefulness, but sumnething very different, dignity, Many
other philosophiers as well as many politcal andreligious leaders have
proclaimed the dignity of all human beings. The United Nations
Universal Declaration of Human Rights and ensuing covenants on
human rights recognize the dignity and basic rights of all people, m-
cluding the right to edwation “directed to the full development of the
human personality and the sense of its dignity.”

IF it is argned that itis not an affront to older persons’ dagnity to
deny them instrusnental education, such as job traming, Iwould pomt
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out thatin our society a job, orat least an opportunity foremployment,
is essential to the dignity of adults of any chronological age. I would
also point out that in our educational system, it is very difficult to
separate education that prepares for jobs from nonvocational, liberal
education,

If American democracuc ideals as well as American history support
equal educational opportunity for older persons, is there any evidence
that formal eduicanion in the United States is changing toaccommodate
those over 502 The answer is “yes, but...," as we shall see in the next
chapter.
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Some Promising Trends

The community college is an especially good place {or mixing the
generations. It provides an opporuutity for the retired army officer who
never studied Plato to sit next to the 17-year-old girl who never heard of
Plato. Itis one of the very good ways for people of all agesto relate toeach
other.,

—Margaret Mead!t

In higher education, the trend toward acceptance of older people
within mainstream education is clear. The college crowd is rapidly
graying. Spurred by declining youth enrollments and a growing older
population, many colleges anc universities are offering older students
a wide variety of enticing educational opportunities, credet and non-
credit courses given both on the main campus and in local commum.
ties, four year college programs that offer credit for life experience,
courses offered on weekends and during summers, correspondence,
radio, and T'V courses, and external degree, part tinie programs, Sotne
specific examples of programs that reach out to older people are de-
scribed below.

Programs and Students

The University Withowt Walls, headquartered in Yellow Springs,
Ohio, is compo:ed of 31 colleges and universities throughout the
United States. Each of its programs leads to a bachelor’s degree and is
individually designed by the student with faculty assistance.

A “Pioncers” project at New England College deliberately mixes
students aged 55 and over with younger students, not only n lecture
nalls but also in donmitories, dining halls, and extracurricutar activi
ties. One of its purposss is to show the positive outcomes of intergen
erational learning.
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Many institutions offer weekend college-degree programs such as
- the Weekend College of Loyola University of Chicago, where students
can take credit courses on Saturday and Sunday.

To avoid the cost and inconvenience of travel, especially for some
oldur students, many colleges offer credit as wellas noncredit courses in
local communities—in schools, libraries, community centers, and
similar places. “Learn & Shop,™ an innovative program at Indiana
Untversity-Pardue University in Indianapolis, offers college-credit
classes in department stores in shopping malls.

Most of the adults who attend classes inthe programs just described
are under 40, but the munber of those over 40 or 50 is increasing stead-
tly. Who are the over 50 stndents who attend college-credit classes and
carn degrees?

Joseph Williams, 72, recently eamed a degree insocial science from
Roosevelt University in Chicago and hopes to work in the social
suience freld. Tn 1977, when he began Ins stindies, he was aretired postal
clerk.

At the age of 63, Barry Gersh entered Harvard University as a fresh-
man. Here is what he said of his choice of Harvard:

Lchd not w.nta school thaoffered the educational equuivalent of baby
fuod —mashed, straned, predigested courses speaatly designed for the
mature students, And [wasnotinterested in a new career, acontinuing
career, or an augmented career, Twanted to be tanght, marked, judged by
the same standards apphcable o all new college stndents, [wanted to tx
bound by the same course requnrements and discipline. 1 chose Har
vard.1*

What dul Gersh expect to find at Harvard? Although he encoun-
tered problems as a new student, he waxed cloquent about the rew ards.

But. oh, the rewards. Nothung ahead of me except the great intellects
to listen to, great books to read, sharp minds to discuss with, So many
things [ hnew vagiely or understood “generally” came mto sharp foaus.
Laght fulters into great black holes of ignorance, Words.names, concepts
1ake on describable bodies, All while engaged i the one enterprise that
offers deep and abiding pleasure and has no age barrier, 16

Fdna McGhee was 65 when she went back to college, She had been
1\u-rl\mg as a secretary and rasing o faimly. She plans to major in his
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tory or the humanities, She says, “There is so much to know and so
little time Ieft . . . I'm not doing this for a job after graduation.”"?

Some older students, however, are training for future jobs. At
Triton College in River Grove, Hlinois, where trade courses inchide
welding, antomobile and diesel truck repair, and shoe repait. it is re-
ported that more than 16% of the students are §1 and older, and sume are
over 80.

How do older stndents fare in college? Althongh many come with
fears abont inadequacy and failure, they are often characterized by their
instructors as being excellent stidents —senous, atteative, thoughtful,
Some have visnal or other physical problemns to deal with, but these
problems do not keep them from learning. Some of them may take
longer than their younger classimates to recall facts, Older'people are
not all the swne, how ever, and should nor be treated and tanght as a
stereotyped group, Some have heen eyes and ears and sharp memories.
Some are scriously handicapped phystcally and mentally. Some fail in
vollege, some succeed. They are individnals and should be treated as
sucdt Some younger students may need college-preparatory classes in
reading, writing, aml mathematics, some older students may also need
such help,

Most of the older studcnts who are taking advantage of maistream
cducational opportunities are fairly well off, well.educated people,
Postsecondary education has done far more for those on tup than those
on the bottom, The cconomically disadvantaged arc thinly represented
among college credit and nonaediostadents, Adult college stadents are
mainly a privileged segment of sodiety. I a person is over 50 and pour
or even middle class with litde financial reserve, he or she wall find it
difficult, if not impossible. to seaure the financial assistance grven
younger stidents to pasae ligher education, espeaally on a part-tune
basis Furthermore, adiission to many graduate and professional pro-
grams continues tobe difficult, almost impossible, for students os et 30.

Despite inequities in the treatment of older people, colleges and
universities are cearly moving in the direction of age-free educanon,
and there 15 a clear trend toward age-free commumity educatnon
the community college Community college. offer a wide variety of
noncollege-level programs., literaey education, classes for those learn.
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ing English as a second language; classes 1o prepare students for the
G.E.D.,, the high-school equivalency test, and remedial or develop:
mental classes in reading, writng, and mathematics to prepare stu
dents for college-level work.

Ne such clear trend is observable, however, in elementary and
sccondary schools. With few exceptions, they continue to be institu-
tons for children and youth, Some elementary and secondary schools
uffer exening ddasses for adults, often in s moperaton with community
colleges or other organizations, Occasionalsy o school opens its day-
tine classes to adults, For example, in Harbor Springs, Michigan, a
senion citizens’ center 15 located m the high school with total integra-
tion of the older people into the regular school dlasses and activities.
But most school buildings, which represent one of the country's great-
ost amestients i real estate and focilities, are used only a fev hours
cach Jay, almost neser on a year round basis and alinost never on
weekends,

Since it is unlikely that formal educaton of older adults will be
given high prionty in this country at present, what canbe done naw to
move toward o futme of age ice education at all levels of formal
schooling?

What Can Be Donc Now?

In ngle: cducation, some steps towardage free education might be
tahen imnediatehy . For awunple, colleges and universities that do not
inctade Tagdm thea nondiscriminatory stitements tightstart doing
so, even though they are not legally required todo so. Triton College s
statement might serve as a model:

It the pohiey of Triton College not to deserimuate on the basis of
1, colur, creed, nattonal orygan, handicap,age. sex, or mantalsuitasm
adusaon woand parttapanon o educanotal prograns, anploy
ment policies, or College activities,

Such a starement wakes dear an instutution's intent Lot to diserunti
nate on the basts of age. Where ot is found o exast, age isenmination
condhd be dlmmated from college and unnersity aung woyinont policies,

student adnussion policies, scholarship and fellow :up opportanites,
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and student activitics. Thus adults of all ages could be brought into the
marstream of ligher education, and colleges and universities could
truly become institutions of lifelong learning.

It has been sard that “the creagion of a systen of lifelong learning is
at least as much a problem of philbsophy and direction as it is of fi-
nancing.”" Educators, therefore, can do mudh to encourage under-
standing and support of hfelong learming. At clementary and secon-
dary levels, teachers and admmistrators should instill in students the
tdea that education is a hfelong endeavor that s never completed.
Furthermore, parents and other adults should be encouraged to attend
school during the day and exemng to learn the basic skills and subjects
children are learming. Adults need to be imv olved in school not only o
advance thar children’s learning but to adv ance their own, One of the
best motivators for a young studentas a parent who is also a student.
Finally, educators at all fevels and i all kinds of educational institu-
tons should disped the noton that older peaple are *'semor tizens’™
who need special treatinent, speaal segregated learming centers, and
special segregatad Iiving commuamuties away from the mamstream of
life.

It will be difficult to change the stereoty pe of old age. Many older
people thansehes seem o have aceepted the stereoty pe and have with
drawn from manstuaam hfe, allowing their memal, physical, and
creatine capaaties to wither from lack of nse. The fact that the older
population has become a lucrative market for an assortment of books,
magazines, TV programs, serviees, and products has not helped much
to change the stereoty pe, 10 my opinton, and perhaps has reinforeed at,

Romoval of discrinunation based on age in education and employ
ment i actually e the wmtaot of younger people, who must bean a
grow mg fimancal barden if older people —=both the poor and the wedl
off —continac to bt mamtuned as a nonlarmng, nonworhing group.
Admuittedly, catension of the rearament age aceates other problems,
sath as delayed promonons o1 even Lk of jobs for some younger
propltand mtaganaational confhos ova cducational opportanities,
Jobr and ase of taxes for senviees, These problems can be resolved, how -
avet, af prople of all ages can see the need for and justice of aceepting

d)ldu peoplo as full partapants i education, work, and hfe generally,
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Spedial benefits and services should be based not on age Intt on need
arising from poverty, illness, handicap, or past discrimination prac
tces, Age, like shin colon or sex, should not in itself be a factor that
pistifies discrimination or requires specdial benefits or services.

Some who agree that older prople can and should stay actively in-
volved ann mainstream life may argue that to live fully one need not
pursue formal smdies. Older people can and do take advantage of sich
mformal learnig opporhimsties as reading, educational TV, lectures,
mascumns, and sarions hinds of commmnity programs, Others point
ont that formal education is not the only or even the primary need of
older people —or vounger people, Food, housing, medical care, and,
most of all, love are needed by everyone of every age, Iwonld add work
and the ars to that hise of minimum requerenaents for the full life,

Althomgh 1 ertainly agree that formal edhication is not the only or
the most basic eed of older people, formal edncation s a maimoado
jobs, acceptance, and respeet—both self-respea and the respect of
others, Furthenmore, T maintain that formal edncation offers chal-
lenging opporumities for intellectnal growth that are as necessary at
age 90 as at age 9, “Old age can be a splendid time as long as one still
Ives in the world of the mind.” says nonagenarian Carobeth Laird,
“Oh s grandaf yon can jog vwhen you're 90, but it's more important
to be able o think,""?

What mgzhtedication be like if older people joined the mainsticam
in substanual numhers and at all levels? The nest chapter presents a
view of o possible edncational hinne,
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A View of the Future

Zelda Stanke, a 70-year-old smdent at the University of Wisconsin at
Whitewater, thinks it is good 10 have the elderly on campns, and she
knows that her mother approves. Her inother is a stirdent it the same
school,

~Gene I, Maeroff®

In an age-inclusive system of editcation, schooling would no longer
he viewed as preparation of youth but rather as a lifelong process, with
persans expected and enconraged to make entrances into and exits out
of schooling many times during their lifetimes. The traditional view of
human development as a curve beginning atbirth, sloping up through
childhood to a peak at maturity, and then sloping down throngh old
age wonld change. The new view of human development wortld be
symbohized by a steady iclhine, starting at birth and inoving ntpward
throngh childhood and all of adulthood, perhaps right wp to death,

Same Schools, Same Classes
In the new system of age-free education, there wonld be no separa
tion between adultedication and regular mainstream edncation, Sumne
special places, such as sentor cttizens’ centers and nursery schools for
the very yonng, wonld continne to exist for those who clearly need
separate learning places. Stmilarly, special dasses and schools for the
handicapped would conttnne to exist for those stindents who have a
clear need for segregated learntng. In general, however, the inture sys-
tem of education would follow cnrrent requirements regarding the
handicapped —to edncate everyone in the least restrictive environment,
that is, in the same educational institntions and classes unless there are
ﬁlc:\rly justifiable reasons for separate, segregated edncation. Thus
©
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older and younger students would be maiustreamned nito the saine edu-
cational institntions and at least at the secondary and college levels
into the sanie classes,

Equal Opportunity to Higher Education

In this educativual future, all higher education programs at inder-
graduate and graduate lovels wonld be open to older as well as younger
people. Althongh age nught infhience a decision to admit or not adniit
astudent to a particular program, no student would be admitted to or
excduded from any program on the basis of age alone. Students would
be judged asindividualsrathet than as members of any group. Affinma
tive action policies would have to continue as long as needed to bring
abont general equality. Special preparatory or remedial classes would
be offered to students on the basis of their needs, Many of the stndents in
these special dasses would be manbers of groups stercoty ped and dis-
crininated  against in the past in ways that reduced their sell-
conflidence and demed them a good basic educationn, One of these
groups would be those over 50,

Adults in Elementary and High Schools

At the elementary level, many schools would become commuanity
centers, with children and adults coming to school at the same time in
the moming o get o baste elementary education, Some adults nigle
come nthe afternoon or in the es enmg after work, Children would do
their homework m school m the evening w hile therr parents were at
tending class. The community school would be something hike a
public library, with people of all ages using the resources available,
Onc positive vutcome of such imtergenerational education might be
that the disdipline problems of the present day schools would disap-
pear or at least diminish greatly.

At the secondary tevel, students of various ages would attend both
day and evenmg classes. Some older students would enroll in regular
daymmne high school classes for credit, Other older students would at-
tend evenmg dasses aloug wath younger students who had dropped out
of school at sume carlier patne m thear lives to go to work or for some
Shvr reason. :
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New Teacher Attitudes and Methods

Faced with teaching peaple of many different ages, teachers would
develop new attitudes and new methods. The patronizing, condescend-
ing attitude of some teachers toward children and young people would
disappear. Even at elementary levels, teaching and learning would be
more like teaching and learning in a good graduate-level class of today.
All learners would be treated with respect, assignments would be
highly individualized, student discussion would be accorded as much
time as teacher talk, and high expectations and their consequentresults
would be the order of the day.

Educare—No Special Benefits

In the educational future, government-financed “Educare” pro-
gramns would assure cach American perhaps 16 years of format educa-
tion, to be acquired at various times throughout a lifetime. As older
people took advantage of educational opportunities and moved into
the mainstream of education and life, they wonld increasingly see
themselves as fully participating, 1esponsible members of sodety.
Until sertous disabiliy or death ocanrred, they wouldcontiime to work
and to learn and o enjoy. They would not seek special benefits or
senvices based solely on dnonological age. Rather, they would demand
and ceapect the same benefits, opportunities, and responsibilities
uffered younger peaple. Becanse of discrimination m the past, there
wonld be a need for ¢ffirmative acton pohicies to compensate 10 some
degree for previous injustices.

It will not be casy to make tlus educational futare areality., s pos-
sible that m the future people will not go to school at all but mstead
will lean at computer terminals in their homes, §hope, however, that
there are many younger and older people in the United States who
vihie and will actively support demanding, disciplined, sustained,
mmd-stretching, goal directed fornul edieation eentered in schools. |
hope that their efforts and mme will direa formal education tow ard
equal opportunity and just treatment for lifelong learners of every
chronological age.
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